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. * ABSTRACT 
: This report is a non-technical summary of six major 
evaluation reports on the Follow Through Prograr in Philadelphia, 
1974-75, Cross-sectional analyses of February, 1975 achievement data 
indicate that Total Follow Through exceeds Total Non-¥ollow Through ° 
performance in all test areas in kindergarten-through second grade, 
but not in third grade. Behavior Analysis and Parent Iupleaented 
Models generally exceed their district non-Follow Through groupings 
at all grade levels, and rank first and second respectively, with the 
‘: Bank Street Model in third place. Quasi-longitudinal analyses reveal 
ie that Head Start or efuivalent experience, length of: program exposure, 
“and low absence rates are consistently associated vitH higher 
rfo i Sading and mathematics at all grade, levels, K-6. 
“Apparently there was sufficient prograrz continuity to produce its 
intended longitudinal effect as 59% of: the teachers and 64% of the 
pupiis remained in the program over the four year Span. In the 
program as a whole, 59% of all children had absence! rates of 15 days 
re or less. And, Head Start or equivalent experience }s\ consistently 
associated with higher attendance. Supportive ser yic $ information 
indicates that 71% of those referred were treated for\ medical, - 
problems and dental treatsrent was provided. for 85% of\the referrals. 
Pre-program questionnaires completed by principals, teachers and 
aides indicate that. the majority of principals and teachers had 
positive attitudes towards the prospective progran. (KY) 
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The accdvdtyv whdeh db che aubyecs of this report Yegarad fag 
the orfeinat, nat tonal Follow Through Progham was supported in 
whole ov in part bv the us. Office of Kducation, Nepartmenc 
of Health, Bducation, and Welfare. However, the opintona ex- 
preased herein do HOt Neceswarfly reflect che porttion or 
Policy of the VL S. Ofstee of Sducation, and wo affiedal an- 


dorsemont by the UL S, Office of Sducation ahould be interred, 
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Me betiow Thode Program ta Philadelphia fa compe teed od aewaen at Oa 


o 


mdicatiovual modelo imelisented sathanally: Bank “¢ feet, tehaviot Avalysde, 


Htldogaat, by (Kaba ae toca Development Coacer,) Fiordifa Parent Educated, 


/ 


Parent biplewented and Phibadelphia Process, In the 1974-78 year, etades 
. a 


KR Vehtldves within the seven models acrosge I Follow Thieugh seheols were 
dovetved dn the program ant constitute the Total Pol low Through popaiat fou 
| 

2 


(TTY. The Cotal Non-Pullow Through population referced to! (TNE) parallels 


the national evaluat don fampie tested in Philadelphta by Stantord Research 


‘ 


Inet itute, 


Under local aunpices che program wan expandad Unter 46) new schools at 

: . ; 
the kindergarten level dn March, 1875. vone model “opt tone” were selected 
for itiplementation which vepresene focal varfationa of the Sank Street and 


Behavior Analyain Modelr, 


This report is a nontechnical awomary of six mafoy evaluation répor cy 


on the program in Philadelphia, Y9%4-75. The ‘follow (ay are the oefor tne digest: 
1. Pups Achievement ° 


Crosssaectional analyses of Febru > 1975 achievement data tndfcace | 
that Total Follow Through (TFT) cxcoeds Totat Non-Fol low Through (TNE) per- 
fermance (no all test areas is, Mew RyeRR through second grade, but net in 
third grade, The Behavior Analysis and Parent Implemented Modela generally 
exceed their district non-Follow Through groupings at all grade levels, end 
rank first and second respectively, with the Bank Street Model in third 


place. 
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Quagi~ longitudinal anal yaes reveal Chat Wead Start or equfvalent expeclence, 
F fe ; ‘ 2 
laxnosure, and: tow absence rates are cong bacent ly asaoc fated 


wlength-of-pregran 
wtth titgher pes Fovsance Ih reading and mathematica at at) grade levela, K-6. 
. t 
“. ae 
—s 
It. Teacher aod | Fartd. Cont Anwane 27. Papll Abserwe 


over the four year pertol, 1971-72 re 1Gi4-04, there appeara te 
have been suffte tent program continuity to produce ft totended Lonkitudteal 

7 
affect, Fifty-nine percent of the teachers and G47 OF the puptis remained 


\ 
{n the program ovr the four year Opa, 


- . ato 
‘ 


Absence data indicate thet fa the program a& a whole, 547 of all children 


— 
u 2 


had absence rates of 14 daye or leas. °in addition, Head Scart or equivalent 


experience tw constatently- aagoctated with higher atcandance, 
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P , 
IIt. Supportive fervices and Parent Involvement 
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Supportive services infdrmat ton indicates Chat 1732 puptlea (71% of 


those referred) were treated for medical problema; dental treatment wan pro- 


vided for 1611 puptia (85% of the refertaia.) — ' 
. a i ; 
IV. Expansion Program!  Pre-program Data 


\ 
\ 


" Pre-program questionnatres completed by principala, teachera and 
aides indicate that the major{ty of prineipala and teachers had positive 


ace ittudey towardp the prospective program. 
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A 
SUNGHMARY GF SIX MAJOR 
EVALUATION REPORTS 
OW FOLLOW THROUGH IN PHTLADELPHEA\ 
. : “1974-1975 ‘ ‘ 


The local evaluation staff prepared’ six major evalual ton 


on the Follow Through Program in Philadelphia for 1974-1975, 


a non-technical dunes ry of those documents (listing attached). 


‘report: is divided into five wsectiona: 


I. PUPIL ACHIEVEMENT CHARACTERISTICS . 
A. Cross~sectional Data 
v' B. Quasi-longitudinal Data. 


. . i a 
a) 
ff ® 2 j 


IZ. TREACHER AND PUPIL CONTINUANCE ; PUPIL ABSENCE 


A. Continuance and Transtence Among 
Teachers and Pupils, 1971 - 1975 


B. Follow Through Pupil Absence Rates 


"LAL. SUPPORTIVE SERVICES: AND) PARENT INVOLVEMENT 
‘A. Supportive Services in Follow Through 
a . B. Parent tnvolilemenk in Follow Through 


IV. EXPANSION PROGRAM: PRE-PROGRAM DATA — 


V. SUMMARY AND CONCLUSIONS 


GLOSSARY. 


reports 


This is 


The 


o 


ode? 


L. PUPIL ACHIEVEMENT CHARACTERISTICS, PesmaRy 197 


The tiadings of this section are based on an iar WEE ath propria 
: B aN : 


\ : 
performance on cbkty-wide tests sdoinistered in Pubrmrse TOTS. The 
Stanford Early School Achievearnt Tear (SESAT) wasn adointbaterad in vy indir 


gxarten, and the California Achievesent Tevet. (CAT) in all Other grades, 


a 


The data are examined both from a cross-nece tonal anh a que t- long i+ 
=. tudinal point of view. Pros 6 crose-uectiona! peraperctive, comparisons 


re made between total groups tested in Febroary, L9FS without ceference to 


’ . ry . 
such.factora as length of program exposure or previovag Head Starr or 


equiyatent Cupertence:, ‘From a quast-longicudinal perspective, in con- 


trast, those pupils whe have received the maximum desirable exposure to 


the madel fi.e., kindergarten - one year, first grade - evo years, erc.,) 


. 


and who have had prior Head Start or equivalent experience receive sar- 


- 


ticular focus. 
A. Cross-Sectional Data tx 
: \ 1. | Comparison of ali Groups in Terms of Mean Score Differences 


and Percentagea Scoring above the 50th and below the léth 


Hational Percentile, February 1975. 


‘« 


A primary form of cross-sectional analysis is the comparison of 


Total Follow Tnrough (rer)! performance with Toral Hon-Follow Throug!: 


pe 


* orwry® performance on three criteria, i.e., 1) mean score, 2) percentapes 
oo above the 50th percentile, and 3} percentages below the }6th percentile, 


: TFT = X~3 pupils within the seven inatructional sodels in Philadelphia narely 
Bank Street, Behavior Analysis, Bilisigual, Florida Parent Educator, - 
Parent Implemented, Philadelphia Process and EDC (Educational Beveloo- 
ment Center). 
TNP * K-32 pupiia paraileling the comparison group employed in the 
‘. National Follow Through Evaluation, | 


When TFT is catpared with ThF on ald three eriterta, it exhibits 
. P $ 2 & + . j ; ry F; a 
superior performance is allcrese arenas’ at the kindergartens and fics: 
grade levels on sean performance and percontage above the 5Grh perceariie 
in ail test areas a. the second grade level. TPT fails to axected che 


TRE groupings in third prada, 


In cerms of spectiic sede part formance the Behavior * ‘ana lyats: atud 
Parent ep eceneea Medels ithe barrer is a single | sthool sadel, tuscver} 
wenevalty exceed their di ‘rice NFT (ton Follow Through) groupings Av 
ali grade Yevels. The Bank St reat and enc Models exceed their dtsrrict 
“NFT groupings at deudes K-2. Philadelphia Process exceeds itw digester 
WFT grouping at K and 1, and the remaining two models (Plocida Pacent 


_ and Bilingual) do so at K and 2 respectively, 


i 2, Inter-Medel Comparisons in Terms of Rankings on Mean 
Raw Score {SESAT) or Mean ADSS Scores (CAT), Pebruary. 
car 
1975, 

It kindergarten, the Flarida Parent, Model ranked first overall, Bank 
Street ranked second and Parent Implemented third. TH tirse grade, Behavior. 
analysis ranked first overall, Hank Street second and Flerida Parent third. 
in second grade, Behavior Analysis ranked first, Parent Ieplemented ranked 


second and EDC third. In ae grade, Parent ieplemented ranked first 


Behavior Analysis ranked second and ‘Philadelphia Process third. 


hen all grade ranks are combined, the ranking procedure indicates 


, that the Behavior Analysis Modei ranks firse overall, the Parent Top lemented 


$ . 
. Model second, and che Bank Street Model third. 


s 


In kindergarten, the scores for Environment, Mathematics, Betters and Sounds, 
and’ Total Battery vere selected for analysis. 


“Tn grades 1, 2 and°3, the scores for Total Reading, Total Mathematics, Total 
‘Language and Total Battery were ee a 


e 
eB oae a! eee, 
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idicate they are cosparabic. tn dition, einacrrarten tas: data for the - 


‘. 


3, Comparison of Mid«Tear 197% forformance with PO Bel 
sateen ttre evened sentences enna 


2c NOR Se 


e a 
of~Year Porfarnancr on the SESAT and cat. in Tersy of 
EOE 2 ce er ere | ~ 
rational Pupil Percentile Ranks Correanandiag ta Seas : 
. er 7 EOS See eee * eames SOL es part eee OTe a aL IR bas 
SC ste, = . 7 
mh stee. 


The findings an this seccica should he regarded with sone dearee of caution, 


since comparisons ara made between mid-year and end-of-year testing periods in- 


. WOlviog differein nore cables and. @ifforen: auplin, choush the tear asubl i{ahers 


Perma Teplescated Modded sare acre avatlakle fy 1974 ind therefore could ast 


7 . : ' 


be included in this apaivess. 
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Qverali,y rie 1974-1975 renults tmbicace that TPT exhiht'te higher per~ 


centile canking» chan in 1973-1976 at all grade levels, K-13), and gains cere — 


than TNE in grades R~2. | : 


At the kindergarten level; among the sodels, ail nadels showed’ nono tdereble 
gate SASERE the Bilingual Model. which registered slight gains (and Parent 
laplenented for which data were unavailable), In firse erade., the Be rodgees 
gaing were registered in the Vaguace areas and spelling with the Bank Street, 


. 


Rehavior Analysis, and Florida Parent Models reverding substantial pains overall. 


uw 


“Whereas tlie Behavior Analysis Model pated sore in language and reading, and” 


the Florida Parent Model gained more in language and mathematics, the Bank 


Street gains vere fairly equally distributed acroas alt three areas. 
. . . oe } 5 
In second grade all Follow Through aodels registered sizeable gains aver 
Lage year's pupil percentile ranks, and in third grade the Philadelphia Process, 


Behavior analysis and Bank Street Models gained most. . 


Aa pyst Of the loral capannion of Stlow Through, the program vag ex- 


$a 


tepded inte fourth grade iuet afeur che mid-year tenting prograc in 2975, 
Troe teat data enna provide “baseliog” ceasures fer the fours h 
Rrade progcin and iafor Teatsauy on Follow Through “pradudtes.” Resules 


isdicate chat phe Pagers leplerented, Bank Strect and Philadelphia Process 
Medela tank fairer, accoad and third, reapectively ae that grade, - 


, 3 
B.. eit iteninal _ Dara 
ee : « 
ae * i . 
The foli@sing analyses are based on b locally developed 


longitudinal file containing records of atl pupils LET athe 


rolied tn the program for five months oF more in ANY FeuT, 


AS already noted, file data for children who have reeeived te u 
/ ° 
the saximun desirable exposure co che sodcl (i.e., wonders . 


gurten = one vear, first plas ~ two yeara, ors.) cad eho 
had or did nee have previ wae Head Stare oe sila on 

per tence are ue pe rimary concern’ in thes Sat analyses Try 

addteton, the effect of pupil absence rares ag “stormnce 


is teanined, Pacterna of cont bnutity ay these effects aver 3 


the yeare ave alac presentad, 


i, The Effect of Head 2 Start ¢ r Equivaiest Experience 


4 


For TPT a Head Start effect is observed (i.0.; higher 


a 


rettorwance b by mae isum exposure puplis with prior ilead Start than ey ae 
imun exposure oo without Head Starr) for both bath toad ing dans pathenatics 


at ail grades Ko. The | Strongest Head Start effects in reading occur - the 


ENC" _ & = | a ae 


j 
dank Street ynd Philadciphia Srorese foteta feb whe ge cetem araded (e+ 
ang in the Harent lepleminte¢ and Puiiatelonte Peosoun “eda fer rts reine 


“4, 


forram grades (4-6). Thar afronaesar Head Siar 


” 
y 
~ 

a 
* 
aw, 
ri 
+ 
ag 
= 
a 
e 
ve 
mi 
. 
se 


in the Parente Leplemrated acd Prifadelpata Frocada Medela foe che progrés . 


seades, and in the Byuk Seeger and Schadiors Asalynis Models fer the At = 


; : 
program grades : 
: ae * . 
For three of the paar four vara, the Head Svat effect oa ANDHS Leh aren 
’ 
: ie . : . 7 ; . : ; 
for TET at grades K-} in soading and at arade 3 in mathematica. Hes fe COR= 
adatency of effects over the four ¥eere ig found in che Parent ixalonunted 


and the Bibisgs sm) Nedels far bers reading and sat hems fog in the progras 


years. In the peat-progran graddu, the Pradladelphta Proceas, SI and Behavior 


‘ 


PS Antiysio Models, ahew peat connincency of Head Start effects in reading 
and the San’ Sereer aad Sehavier Analysic bates duba Aho howe consiatency 2 


ba of Head. Stare eitects in marhemat ies, 


&. Fhe Effece of Maxine Penosury 7 : 
. Tesora. ET TE TSAO SLATER ARENT ANE ra . 4 
FPF wees an SES Late effect (i.e., higher perforsance by 


pupils vith maximum program eenoaucc than’ by the total wroup af pag iba) 


for both fending and pai sathenat icy a¢ alt grades 2-6, Strangest exposure 
effects is reading occur in the Rehavior hnalysis area the farenc Taphamented 
Models for both use ordgram and the PoKt~prapras prédes, The GUEORFESL owe 


posure effects in mathenatign occur in the Parent loplesented. Behavior 


Analyvin and the Sank nEEehS Models. For the Srearen Rtkion and io the 
Parent . ioplenented and Phitatetphia Process Made la fer the POSE Program 
erodes: : 


° 


Overr the SEAN FTF shows general con Ssiacatey of expesuce effeces at 


62 


o. ‘ : 2 r ; 5 . - = oe 
Ale = eee Sse oe a * ee 


ae 


e 
~ 


al} grades, (K~6) for all tests except second-grade reading. For the program 


’ 
‘ 


grades, . preatest sensistency of exposure effects is found. in the Behavior . 


Analys: diode!” for ai th rest areas. In the post program grades greatest 


consistency is found in the Behavior Analysis, Bilingual and Parent Implemented 


~ Models for both test areas, and in the Bank Street Model for mathematics scores. 
: , : / . | a 5 : ry < 


“ee Effect of Absence Rates: 


For TFT an absence effecr (i.e. higher performance 
for TFT, an absence effect ’ 


by pupils vith fewer chan sixteen days absence) is found for both reading 


., 


, and_ ma bhemgetes at all £rades K-6. The. ereenecee absence effects in reading 


are found - in the EDC Model for the prograa years and in che Behavior Analysis 
: ; 


neces — the post~program grades. For “mathematics, the strongest absence 


oe ‘effects’ are found in the, Bank Street. Model for the program years ang for the , 
post program grades in the Bank ‘Street and. Philadel phia- Process Models. 

; ro = 
t." KK The above {ndings indicate that the Total Program agereeace (TFT) . 


shows consisrent ebfecks for Head Sack exposure and absence rates as might 
— In particular models Gerably #ehavior Analysis, PAvant In- 
oe ee and EX, but also enibacetphis: bedeees, and Bilingual), the effects 


are more frequent. stronger or more consistent ‘than in the remaining mojiels. 


eo . | 
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A. Gonétnuance «0 ond | Transience Among Teachirs and 1 pile in fy 
the Follow # Teva Program, ‘1971-1975 - wh 


- feo = . 2 


oe in previous years the proaran and whole shows adequate program 
x 


Sentiauiey to guarantee its intended longitudinal effect. of’ ‘the 350 teachers ~ 
assigned to the prveram ducine the four-year: pettods 1971-72 to 1974-1975, ° 
2 208" (59%) remained in the progran. : ——S 


pea be Segre a eee! » 


A total of 7, 936 ‘Pupils, ‘were “Adentifiied ‘as initially’ en- 


tering the program batinen: 1971-1972 and 1974-1975. This figure re- 


resents chow children ho , had ‘exposure to the ‘program for ac east: af 
. 
five months in any sivep year after entering over the. four year span. 


OF these, 64% remained through 1974-75. -The retention rate for those 


pupils entering the oe with Head Start or equivalent. experience i 


a 


was eda over the four years, while the. rate for the non-Head Start 


group wAS 58%. As in previous Years, then, Head Start or equivalent 


experience continues to be associated with higher retention. 


HOSS G OND SET Bone intlicate tire the highest continuance rates 
for doth the total Follow Through group and. for the subgroup with 
ot ' Head Start experience were consistent ly found in the Bank Street 


Mode, while the Florida Parent: and Bilingual Models showed the 


most: pupil mobility. 


r) 
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'B. Follow — Pupil Absence Rates: 
2 Eo ee , ; ‘, 
Follow FREOUBh program absence data for the 1974-1975 


re year were &nalyzed according to six absence sieanveis. 0, 1-5, 


6-15, ‘16-35, 36-75, and over 75, In the program as a whole, across a 


all models and all grades (K-3), 54% of ail children had absence rates 


~ 


of 15 ae or less. The three highest: ranking models were EDC (61%), 


Bank Stree (582) and icone Analysis (54%). When HS pupils were 


doupared with NHS piipile in this Jou absence category the difference 


” was ten percentage points in favor of the HS group. 


; 
» 


. 
At the { indergarten-level, the absence rate was high (i.e., 
attendance was poor) in all models with ee of all kindergarteners . 


absent for more than. 15 days, The EDC, Behavior analysis: and 


- Bilingual Models had the dowese kindergarten absence rates with 39%, 32% 


and 32% respectively. When HS pupils are Sompated with NHS pupils 


\ a oi 
the difference is 7 percentage points in favor of the HS group. 

In first grade, across all models, 53% of the pupils were 
absent only 15 days or less. The EDC Model had the highest percentage 
of children (63%) in this low- absence category, followed by Parent 
Implemented (59%) and Bank Street (55%). Again the HS group shows 


i i 
better attendance rates (60%) when compared with the NHS group (51%). 


In second grade, 61% of all pupils were absent no more than 15 


days, with’ the EDC and Florida Parent Models showing the highest per- 
centages (70%). The HS group had (69%) as compared with the NHS group 


(57%). 


i 
wo 
! 
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At the third grade level, an even greater majority (67%) of all 


~ 


students was found to be absent 15 days or less, i.e., attendance was 


high. Model differences showed 78% for Bank Street, 71% for Behavior. 


Analysis, and 68% for EDC, Parent Implemented and Philadelphia Process. 


The HS group had 73% in this low absence category while the NHS group 


had 63%. 


_ Thus, as was found in I973-1974, absenteeism was highest at the 
kindergarten level and lowest in third grade, i.e., progressively lower 
absence rates were found at each higher grade level. HS atteniance 


rates were significantly better than NHS rates at all grade levels, as 


-was the case in 1973-1974, © 


e “eg 
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SUPPORTIVE SERVICES AND PARENT INVOLVEMENT 


e 


Supportive services and parent involvement information was - 
collected by requesting that agency and school personnel complete 


monthly recording forms developed by the evaluation staff. 


.A. Supportive Services in Follow Th s20g> 


Medical services tatcruabion indicated oe eesntte the 


fact that seven schools had no medical contracts until January, 


oes 


1975 or later, 1732 pupiis (71% of those referred) were treated 


\: 
for medigal problems by contracted services. Apparently one of 


the major reasons why children who are referred do not receive 
tceatment is that parents are unable to or, in any case, do not 


keep appointments. 


Dental contracts were negotiated. somewhat earlier and 
1611 pupils (85% of those referred) were treated. In addition, 


five schools utilized non-contracted agencies where 571 more 
. 


‘children received treatment, i.e., a total of .2,182 pupils were / 


treated for dental problems. 


Due to increased personnel costs, psychological services 
were minimal with only 9 of 18 schools having any form of contracted 
service. As a result, 192 pupils (57% of those examined) were 


“3 


treated for psychological problems 


In terms of ..ocial services, 9,396 home visits were made 
; ; 


during the school year and 4,968 (82%)! families received help from 


social service personnel. 


: This figure may be somewhat inflated since it was not possible to 
determine whether the . same or different families were being reported 
each month. 


17 1, 
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Parent Involvement in Follow Through ee 


Parent saveiyenche in the program continues to function well, 
with only suey Polley Advisory Committee (PAC) operating at a minimal / 
level at one sctiool site. Fourteen of the 18 Follow Through achools 
sunceeded in involving at least 70% of the parents in one school 
meeting or affair during the year and in working with at least two 
community groups on a common project. Follow Through parents also . 


donated a total of dass volunteer hours to the. program sures the 


course of the year. 


is addition, the Model Management concept, which enables parents 


\ 


to meet, on a regular basis, with principals and school staff and en- 


gage in shared management ‘and problem-solving, continue: tc be opera~_ 


tional throughout the program. 


eee : 


212 
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EXPANSION PROGRAM: RAM: _PRE-PROGRAM DATA. 


x 


The Follow Through Expansion Program. involves 46 schools in all 
eight districts. The program was ere oe at the kindergarten level, 
in March, 1975. Five model Sptions were proposed for implementation on 
the basis of previous evaluation findings regarding the original Foitew 
Through Program in Philadelphia. Of these, four were setccred by the 
Participating schools:- Option 1: a local adaptation of the Behavior 
Analysis deta Option 2: a Behavior analysis/Bank Street combination, 
Option 3: a Behavior Analysis/Bilingual combination not selected by the 
participating schools, Option 4: a local adaptation of the Bank Street 


Model and Option 5: a Bank Street/Bilingual combination. 


‘Pre~program questionnaires were completed by pennespats (41), 
resource “‘teaghers (10), teachéi's, eee and aides (79). Thé make aici 
yielded background information on program pexecmiel as well as pre~program _ 
attitudes. The ‘findings dienes that the majority of principals were 
satisfied with che model assigned to their. school, and that they expected 
Potide Through to have a strong effect on pupil. achsevement, parent par- 
ticipation, staff _ development and the eetieaci: of instructional personnel. 
Sixty-seven percent of the fenchers also evidenced positive reactions to, 


the news of the expansion program. Option 4 reeeners elie veal the highest 


percentage of positive mesponses (84%) and Option 1 the lowest (49%). z 


x 


Aides indicated increased’clarity after training but somewhat lower 


enthusiasn, possibly due to previous training which emphasized a different’ 


‘instructional orientation at the kindergarten level. 


In tertas of dchieviwetit ‘aged on cross-sectional analyses, Total Poliow 
Through (TFT) exceeds the Total ‘Non-Follow “Through (TNF) group in all test , 
areas in kindergarten ana ‘first ‘gtade, ane in. all test areas on mean per~ 
formas and percentage wave the 50th eeeyene in second acade: However, 
TRY fails to exceed TNF in third, grade. The Behavior Analysis” and Parent 
taplenented Models acneraligcexeced their district NFT groupings at all 
bie levels, and rank first and wecond respectively with the Bank Street 


c 


Model, in third place. : ° 


; Comparing 1975 results with 1974 results, veepiay in sa that different n 
“ 


tables. were, employed, TFT exhibits higher percentilé rankings at all grade 


levels (k-3). in 1975. “ 


\ . As part of the local cen ‘of Follow Through the pEneree was extended 
ae 4 dite fourth grade at the orig: inal 18 schoods in March, 1975. Baseline data 
indicate that the schools in the Parent Tuplemented, Bank Street and Phila- 
delphia; Process Model sites eae ‘first, second, and chin respectively at 


that grade level. 


» 


Quasi-longitudinal analyads. GeVeal in both reading and suthemeice at 
all grade levels (K-6): 1) a Head Start or equivalent experience effect, 2} an 
posure effect, and 3) an absence effect,.i.e., higher performance levels 
were evidenced for pupils with pre-school experience and/or maximum exposure > 
to the oolie! iid fob-aeu absence rates. | 
: a 
Sufficient program continuity was evident over the four years, pends 72 


to 1974-75 to produce its intended longitudinal sk¢ecte, Fifty-nine percent 


of the 350 cence assigned to the program during that time remained in the 
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program. Of the 7,936 pupils who entered the program during this. four~year 
period, and remained for at least five months itn each succeed ing year, 642% 


have remained. 


” 3 
a 


In the program as a whole, 54% of all children had fades: rates of aniy. 
15 days or less. Absenteeism was found to be. highene’ at the kindergarten level 
and lowest in third grade idteatine a steady progression toward decreased absence 


rates at each higher grade level. Higher attendance was consistently assoc fated 


; : sal 
with Head Start or equivalent experience. 


Supportive services information indicates that 1,732 pupils (71% ; oo 


if 
of those referred) were treated for medical problems and 2,182 pupils 


of 
eae 


i Foes F \ — | 
were treated for dental problems. Due to increased personnel costs, 
psychological. services were minimal and only 192 pupils were treated iho r - 

: : i, 
psychological problems. In terms of social’services, results indicate ‘%, - 


that 9,396 home visits were made during the school year and that 82% of 


the Follow Through population received help of a social service nature. 
* J \ . ww 


Parent involvement information jSndicates that the parental comronent 
os continues to function well, with only, one PAC operating at a minimal level 
at one school site. Follow Through parents donated 47,483 volunteer hours 


- o 


to the program during the year and the model management concept continues 


to be fully operational. . ie 


Pre-program questionnalres in ¢ke Follow Through Expansion Program 


completed by principals, teachers and aides indicate that: 1) the 


majority of principals were satisfied with the model assigned to, their 


school, and expected Follow Through to have a Strong effect on pupil 
: 
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. ~ achievement, parent participation, staff developwent and the sccivation 
toy “ 5 


ot inatructiona}. personnel ; 2) the majority of ‘ceachers (67%) evidenced 
posteive reactions to the prospective program with Option 4} teachers 
eltcit ing the highest percentage of positive reaponses (84%) and Opticn 1 
the . weet (492) ; 3} aides deaiveced increased clarity after craining 


bur somewhat lower enthusiasm possibly due to differences in previous 


training. 


A local adaptation of the Bank Street Model. 


4 local adaptation of the Behavior Analysis Model. . 4 
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GLOSSARY 


BANK STREET MODEL: 


The ultimate objective of the Bank Street approach ig to enable che child 
se hie initial years of schooling to build a positive image cf himself as a 
come. The teacher introduces activities and‘ plans events, but teaching 
rr in ‘terms of how the individual child responds with a etrong emphasis on 
diagnosis and individualized follow-up. The curriculum progresses froa child- 
oriented to social content within the context of relevant classroom and com- 
" wunity themes. In reading, a traditionel basal appreach is. employed utilizing 
the Bank Street Series. | 


/ 


' BEHAVIOR ANALYSIS MOBEL: 


: Fetaaey: emphasis is given to che basic academic skills of reading, arith- 
“t metic and handwriting, using prograsmed materials and 4 token economy. tn 
reading,the McGraw Hill-Sullivan Series is‘employed, which is a programmes 
Linguiactic approach with a atrong decoding exphasis. - 


BILINGUAL MODEL: 


The program fa designed for Black and Puerte Rican children, and addreases 
itself to both linguistic and cultural doifvrences. Instruction is initiated 
in che child's dominant language, and bicultural experiences are an integral 
part of the program. In Philadelphia, the Lippincott Reading Series is employed 

/ at two schools. Thin ig a lingufacicaily-oriented basal approach. In addition, 
the Bolar Spanish Reading Series ie utilized for the Spanish component. At the 
third school, the Bank Strée': Series is used for English and che Laidlaw Series 
for Spaniuh. 


EDUCATIONAL DEVELOPMENT CENTER (EDC): 
This approach stresses the “open classrooa,” attempting to be responsive 

“to the individual needs of children while simultaneously taking into account 

the particalar talents and styles of individual reachers. Traditional academic 
Skiile are importanz, but children have the chance to pursue them in more flexible, 
self-directed ways. In Philadelphia, two schools utilize the Lippincate Series 

for reading, although the Encyclopedia Brittanica, a language-experience approach 
ie used at one of these schools in kindergarten. At the third school the Houghton 
Mifflin Series is utilized, which ts a traditional basal approach. 


ia 
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FLORIDA PARENT EDUCATION MODEL; 


The key element +f the program is the trainiag of conauunaty pesple in the 
combined role of parent educator and teacher aide. The parent educator sakes 
~ periodic home visits to demonstfate to’the mother learning tasks aimed at 
fostering the child's development. In Philadelphia, the McGraw Hill-Suliivan 
Reading Series ie used at. both achools in’ this node, although at one school 
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PHILADELPHIA PROCESS MODEL: 


B. R. L.~Sullivan (a programed linguistic approach) is used 
level, 


Series. 


at the kindergarten 
and at the other school one third of the classes ep ley the Bank Street 


PARENT IMPLEMENTED MODEL: 


Parent involvement {8 the keynote of this model, which i 


§ Tepresented by 
one school. 


However, it should be noted that the parental component hag been 
4 oriority area throughout the program in Philadeiphia. In 1968-1969, che 
Parent Board selected the Philadelphéa Process approach for the instructional 
component mMit“ia this model. In reading, the Scotr~Foreuman Series ia utilized 
which employs! traditional basal approach, 

- a 


The focus of chis progras is a Process approach to Learning using che 
AAAS ac lence sordrials a6 a prototype for teaching ta all cursiculus areas. 
Tn reading, the MeUraw Hill-Sullivan Series is epitoyed an two scheols, 
using the Bank Street Series aa a gupplement, The third school uden che 
Lippincor: Serfen, 
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